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HE: RELATIONSHIP BETWEEN GRADED OBJECTIVES AND
TESTING. IN' FOREIGN_LANGUAGE TEACHING AND
ANGUAGE "AWARENESS WORK ~

his- paper 8 "to dincuaa fron the atandpoint of the foreign languaglz '
eacher " the ; relationship ‘between' ' two developnente which  atfect
oreign language teaching. One. of : then, Lenguage Awareness, hae its

ther;” Graded Objectivea ‘and" .Tests,' ' is ‘largely ‘an initiative pecn-
iar to foreign language - teaching, although there” are’ parallels in
he ‘underlying “principles” elsewhere ‘(Harrigon,: .1982) . For - aome

' teachers; the" two developnenta may- appear at firat :

‘warenese ie likely ‘o appear to aome advocatee ‘of Gracad Objectives .

hing from: ‘which’Graded- Objectivee and Tests have liberated thenm.:

hall: .argue ‘that: this’ apparent mutual contradiction 1a auperficial
nd- llieleading."' In order to" appreciate ‘the unease’ aroueed by Lang-
'age Awareneea, it ia‘neceasary to" ‘consider -the model of. language

’rightly - attempting to coat off pemnently. )

oreign I.anguage teaching in achoola haa. fron ita beginninga in the
ineteenth century, been in aearch of . a nethodology. Initially, as:
he lebel :Modern® Languagee indicatee. it took its methodology from
ts’ predeceaaor ‘and higher atatua conpanion, Clagsical Language Tea~ -
hing. ‘It- also .took  ita ‘purposes- from the same source:. to enable
upile to’ read ‘and write :in the foreign language, Although the late
Anineteenth and eerly ‘twentieth centuries brought “an. appreciation of

age, .the’ higher -status_of  the written. lenguage = which 18 a common :

- teaching. and- -examining process until well into the fourth quarter of "

.‘-recording ‘altera” thie but ‘1little.in ao far as the intention of moat
‘speakers :i8 ‘nct: to: aay gsomething ‘which will be liatened to later and
eard over and: ‘over again).. It 1ie poasible therefore. -~ and perhaps’

‘were being’ prepared to read - to ‘study the relationship betweer. the
‘form: and: meaning of written text, and to do this an underatanding of
"the’ grammatical atructure of the language in question is n sine qua‘
‘non. -In  the . course . of acquiring such an’ understanding, pupila'

‘ettention was drawn to their own language and indeed translation was
“a8ed both as a2 teaching and as a testing method. Thua pupils learnt
ibout .the 1anguege as a atep to using the’ language' "language meant .

riging ‘in’a‘wider’ context than foreign language: teaching alone; the' ’

lance to “be: contradictory. To put it baldly, the: ethoa’of l.anguage

nd’ Tests a retrograde ‘step, ’a return to -the: kind of 'language - tea-

3 teaching vhich teachera enthusiaatic about Graded Objectivea and

he ilportence of being able to- apeak’' and converse' in foreign lang-.
,perception, -not peculiar to: teachera” = has' dominated the 1anguage .
he : twentieth century. One 'of . the significant differencea between.

- apoken” and written language ‘is that the latter is fixed. in time,
hereas:” the ‘former . flows irretrievably paat. (The advent "of aound .

articularly neceeeary with the high. literacy. texta “which pupils -
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oanunicatione 'the change began nany ‘decades ago .but was B

' eplace the old ‘ones - but ‘were ‘added -to..them.. ‘There was not -an:

duction ‘of audio-nnauallaudio-viaual courses - and ‘language “labora=-
toriea'v

‘methods  were most appropriate. Purtheraore the: mdio—lmgual/ audio~
‘“visual:methods: did ;not ‘produce- the success. expected of thea, In the

purpoaea for pupilo of wldely differing abnitiea ‘and, .in an atmos-

continue the: traditions of the’ gramar—tranalation method which had
‘at’ 1eaat proved its worth: for “its original purposes, The H.M.,I., sur- -
-vey of 1977 ‘sunsarised the- situation, but the sumry beld no sur— : .-
priee for laoguage teachera thenaelvea. . . ‘ ‘

'foreign lanauagee ‘was . charocterioed by . some .or " all of - the

- pupils. and’ ‘their abandomlent ‘of - aodem ‘language learning at the

.the ' modern: lanauege" inefficient reading skills; ‘and writing
‘limited  mainly 'to' mechanical - reproduction Hhich vas often. .’
.'extrenely hmccurate. (D.E.S., ‘1977 8) : ,

'The nature and origina of Graded Objectivea and Teata

;z 1 “Origina

A year after tha E.H I. report, there appeared a booklet written by o
the Oxfordshire “‘Modern’ 'Languages  Advisory Committee . entitled New
‘Objectives inModern" Lan,_age Teaching. It 1s perhaps eignificant
-that the word.-'objectives” 18 .used, implying - that the 'aims or pur—

extenaively and" approvj.ngly to the H.M.I. report and‘ the latter

-to ,“94°',°F“14 the: gist of - both the spoken and the written word. -

gradual change ‘of purpoaea - to" the ..eaching of language :

o however not a revolutionary one;:: the new purpoaes did not -
- umediately correaponding change in’ nethodol'ogy, although the :lutro-_'
helped to: provide -for - the'" teaching ' of apoken language. Yet
‘the traditions of - the gramar—tranalation nethod were strong’ and
.there vas’ confuaion -about " .which purposes’ should dominate and which:

l960a and l970| the aituation was, “in’-broad terns, " confuaion ‘about

phere of.’ "insecurity: due to' failure of new methods, a tendency .to

In al but a few’ of the (83) achoola the learnina of modern .

,"follow:lng featurea.., under * perfomnce in all four language Ab :‘
‘skills .byithe: ‘abler . pupna. ~the” aetting of 'impoasible or. .: .
.pointleao taala for average (and. in perticular less . able) . ..

.first opportunity;. excessive use of English and an-jnability to
‘produce other "than’ 1nadequate or’ lergely unuaable statements in e

.poses :: ren.ain unchanaed and ‘uncontroversiel. The introduction refers '

‘describes ‘the. ‘alms:’ vhich "must be central to (the) teaching™ in °
jterao of "the ebility to speak to' a foreigner in his own language and =~
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,.-Hithin five' or aix yeara. the Oxfordeh!.re group -
‘and another”i_nportant group in Yorkehire - had been 1iaitated in
country. They had eeid 4n their introduction that there are. widely -
'differing opiniona concerning ‘the " reasons . for the present stata of
_affaira .but, agreenent ‘that’, there is failure due to setting 'inappro- .
priate targete and: objectivee' ~ again avoiding the word - ‘aimg'.~It -/
is~also’ very " “difficult. to. .document ' those opinions. but some of ' them
‘will:be: expounded ‘here in order to describe the cliuate in which the- '
Gruded"Object.wee,and"l‘eeta novenent flouriehed.

There were-three broad ereoxe of dieutiafaction- vith the definition
2f the: object'. of: vhet 18 to be: taught° with the success rate; and -
vith - the eotivation of pupila tovards learning a foreign langusae. S

to be" taught. Eunination papere azd ‘text _books forned the basis for -
a: coneenaua‘on what ; vas 'expected' of - pupilu after five years. of
learning : the foreign langusage ~in" a- secondary cchool “but this.

5 ,and often .stillis -~ at beat ilpreciee and at
woret lieleading as_:a'bagis - for ‘decision:on. what . was - to be taught.:
The Oxfordehire group therefore produced defin.ed eyllebulee. for- the ..
eerlier eta‘,ea of leerning. end teata vhich teated only vhat was: in.
the eyllabue VLR o R

In: broader tem the object on. which a conaencue was’ reached wae un— :
eetiefactory -in . nature. The- language teught was that. required ~ for -
asserticns. about the world . and. for. putting a: number of assertions .
together to forn a, narrative. Pupils: learnt -to make statements in -
rssponse ' to ; queetiona ‘more rarely 'to . ssk queltionl ~ and’to ‘tell
stories. Their knowledge of the limited range. of : language required
for; thia was " tested | ‘byhaviag - ‘them” ‘translate narrative - texts snd .
write their ov etoriee within- narrow guidelinee. Yet the. telling of -°
atories;-is only oge :use-of - language snd not the most’ frequent one. .-
Pupila\did not”" learn ‘how.. to " use . language to - discover ' a peraon's. ' ‘
point’of vieu or* pereuede thel of: their own, to. greet people or - take -
leave; . to™ congratulate .and - 80 one 'rhey learnt only. the . written

language -_' with its” fornel etyle‘- not - ‘the: vocabulary and different .
structures: of epoken language, vhether . tormal or: infornal. .This - was "’
an unsatisfactory state " of . affairs. if; .the. purposes "of  language . -
learning vereto:include. learning to eonve\ree vith a native speaker, .
Furthersmore ; ‘the ‘skills 'involved ‘in the use: of written language - for ...
production of narrative - or. underatanding cf parrative text - are of
a'different kind 'to those ‘in use ‘in. convereation. There s time and = -
opportunity “in- the written lenguage to- formulate .precisely . and
accurately both - in meaning and grammatical’ form, The skill involved
is” bnaed ‘in. part on’ knovledg.. -of -the grammar of the.language and sn
ability {to -carcy  out  grammatical .and - semantic analysis, In
conversation the grammatical &ad semantic analysisis supplemented
by, the ability to work together with the conversation partner(s) to
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‘ a8, uell as’ social skills. the' ability to .seize: the . .
"drife’ or .gist" of ‘the: meani'ng by anticipation of what 1is ‘going to be’
aid. through knowledge -of | the' discourse structures appropriate to
the context of ' the conversation. Essentially, then, the ‘object' was. =~
ot sufficiently defined and wasg too restricted in nature. ’

It was already evident in :he l970s :hat the success ‘rate. =
.measured: in terms of’ examination passes or. uf ‘the number of pupils
'abandoning languaga learning as ‘soon" ag . possible - was lou. The '
ecretaries of State: for’ Educa:ion have emphasised this in a recent:

paper (D.E.S., ‘Ned o) :The: -failure rate was attributed by some to the
‘imited’ relevance of the kind of ‘object’ ueing taught. The’ ability to ...
.do: linguistic analysis and’ to write ‘simple narrative 1s not ore .. -
-which? makes' *imediate appeal ‘to: pupilsa... Those ~who: conpleted a .
five-year .course:were " driven by other needs = especially to obtain
qualificat.ons .lrather than: linguistic ones.:. Those who' saw litele -
Ahope of obtaining qualifications. or little use -for them, were not ..
attracted by: the’ object' itself. It was | also thought that the very;-
distsnce’of - the. target ‘set was problematic, in’ two waye.’ First, the .
exalinations provicling the qualifications were too discant-in time: . -
.a five ‘year course was " too ‘long : for: many pupils to ‘apprehend. This_ .
s-a factor comon ‘to “many aubjects and which has led mathematicians - -
“for. ‘example i to consider internediate testing. Unique - to ‘language e
‘teaching,. houever, vas_ the .sense in which lictle of what was learnt .-
‘during the - course ~ could -be ‘used’ realistically ‘before ' the whole ..
‘course . was - conpleted. Already .the 'ability to tell stories .is of

linited ‘use.on_its owa, ‘but ¢ puptls ‘could not. even tell stories - :
adequately ‘until ¥ they had .been ‘exposed . to ‘all:’ the .necessary -
gramaticol knowledge. And the’ gramatical and senantic, knouledge
was fed to them little by lir.tle over the uhole course in such a way . .
that iteus vital: for" narrative, and even more 8o for conversation,,’:_."'
.were “withheld : because,. though common . in - conversation, they - were :.
‘considered to:: -be' 'too’ complex for the - ‘learner .who -had to have his ..
_knouledge of ‘the grammar built uwp from sinple to'. conplex structures. °
/(The basis, for: deciding what is conplex or sinple was unclear but‘_'
‘not challenged) . '

".,’vrhe nature‘of the 'object', xhe diatance af the. target and
-the ‘opportunity “for - ‘pupils to opt out’ of language learning’ usually .
after three years combined to reduce tleir: motivation. "Motivation. "
wag’ particularly lov in the - year ‘previous to. opting out, and the -
lack. of . pupil notivation infected - teachers too who,  like- their
pupils, gsaw the task as inpossible. Thus pupils dropped out of a -
-courge before it was. conplete and with no sense  of  having learnt.-
o anything which was usable -or whole.’ They -had no. conple:e skill or:
: knowledge. no ‘matter how limited in nature. They had nothing to show .--::
" for’ their efforts in -another: gense,  too, because: they obtained no ..
ualification. Thus'teachers were dissatisfied with the motivation
: of ‘pupils touards the language and the people and culture it.' -
.aynboliaed. ) : o _ _ o
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The. ciioate' of op'ﬁiioa‘ and” belief ‘sketched aooire 1a ‘one
facet of the origine of ‘Graded. Objectives and Teata. The origina in
the : more" ‘positive -a¢nse . of " the - contribution of ideas .and the .

the- relntionahipa with other forms: of ‘graded . teating, especially in
nuaic. 'rhe_purpoae here,". however. ‘18 to deacribe the nature of the -
novenenr and:-its purposea “dn” order to relate them to . Language

affoira 'before' the onaet" of Graded Objectivea and Teata. It 1is
neceaaory now ‘to clarify the nature of Graded :Objectives and Teata.
as. renponae to the disaatiafactiona deacribed nbove.

A Schoola COuncil evoluarion ‘of - the undoubred oucceaa of Groded
. Objectiveo and’ Teate docu...°nted above a11 a change in ottitude to .

‘ : .an- mpreasive amounr of evidence to’ eupport the
,t‘hyporheaia ‘that’ pupils working with graded ayllabuoeo and teats.
., in''Prench have: very -much - better attitudea towarda learning
.. French: rhnn do. ‘othar pupila..eeeAs far ‘as ' the- pupila. are
~.concerned, -’ "the introduction of graded - syllabuaea and teats
-~ seems’ to’ ‘bring - oonaiderable gaina “and no loseea. (Schools
o Council 1981 31) . ‘ Lo

N Atrirude ond -orivarion are, however. dependenr on orher factora and

- ‘factors’ caue!.ng the diaaatisfactions outlined above. There are two

_certification “: procedures .-and the - notion of defining and

Xy change. :It:-18" not poaaible  therefore- to .aay . which . facet has .
;»conrributed “how * much’ -to that -success, " Yet - the two faceta are
. logically - eeparoble and need -not co-exist. It ia poaaible Sto .
conoider each 1n rurn. : C oo o

~;As. Harrison pointa ‘out (1982). ‘the . notion of grading ia -

Y2u2

language .<'content. and preaentation ‘ of - 'simpple’ : grammar . before
'conplex' grammar’ through textbooka and exoninationa. By conaensua -

“GCE .0"level, but the German aubjunctive ia. included,” thua implying
-that the Prench is more difficult than the Gemn, or lees neceasary -
“in some way'or maybe some other basia for grading. The innovation in
.the :Graded. 'Objectives and : Testa novenent 18 .to introduce more
{gradee. -more atepa towarda the target, .stepa . which can be fully -
-'opprehended by pupue. To help rhen aee the atepa more. c1ear1y.

1n1t1at1on -of /work could be: the, object of a faacinating plece of -
research on’ curriculum innovations - Harrison (1982) tracea some of |

it 18’ inporrant ‘to .conaider what changea have been made to meet the . -
“faceta:of ‘the "innovation: 'rhe notion of grading -~ and.the attendant :

?.re-definl.ng rhe content, - the: 'object"' to be: taught. These two facnts - -
- have " developed together ‘and “contributed to’ the. success in attitude. .

-'cononploce. ‘in“language teaching there has . been a grading of - )

~and -tradition, 'for example, the French aubjunctive ia excluded from
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certificates  are. lntroduced for'each*'atep., Preclaely the aame

of*‘the; novenent
certlflcetion for

behavloural akllla. ¢ Thia-. s

reedlly underatandeble ‘and . to ‘the. teacher because it 1is poasible to

temlnoloslcal “confusion howeye:'., the defioition may be identified

. which is" misch ‘disputed. (cf Mc nough'a. paper Transfer knowledge and
r-aklll in Second Lam deve opnent).

2“2 2 .:l‘"l'he dencrlptlon of

the . second ‘£acet . of " the nnovation:. the re~definition of the

differences between spoken and written’ language are r_ecogn:l.aed and
‘uses ' other:: than ‘narration - are. -introduced:  for" example, the 'language
tenda ‘to; be ‘less : enphaals on- analytlc akill - and . knowledge of the
;produce appropriate language in ‘defined contexta. This 18 a queation

" of. degree but “can* 1ead to. tralnlng in. perfornance without any. know-

leadlng the greded teata’ ‘movement are: ‘aware. - ',

uae’ and context i - acconpanled by - an  explicit  and detailed
ﬁ’grnmnatlcal lttucturea vhich' they know will be the basia of the
. Yamount'- of ‘language which " they will be able to learn in the fore-

. pupila to gee. tb° potential relevance of the hnguage which clearly
nhelps mlntaln txelr notlvatlon. -

3procedure could be: applied..to’ the ‘object’ taught uncil the - advent - .
:-'for ‘example,. pupils:.could -be rewarded with '
) eernlng the ‘Prench Imperfect Tenae and.then move .-
on. t:o aone other -aection-of . . gnammar,” In" fact, however, the ‘gradea ~
,ere deacrlbed fdn tem ‘which refer to the use to which the acqulred]
language imay - be: put . rather’ than - to  the temlnology used 1in .
\'tradltlonal'rllngulatlc analynis. More preclaely, the certificate
refera 'to.the activities which: puplls can carry out with the help of ' - -
the’ forelgn language, that" la v{: their behaviour. This owes much to -

with“the;; behavlourlat tradisz4® in language teaching. Thua - the C
neta-language in_ current - ucé my gseduce both pupil and teacher. into.
;-a_ view' that’ language .18 ‘lean bo‘ through habit - formation, a theory . *

for: expreaslng preference or, requeatlng help. At the same time there” :

" Tha change tov‘a‘ deacrlptlon of the language to be learnt ln terms of

corresponding - teat. - Pupils. can .alao feel more aecurs and see an

f'aeeable future. ‘Furthermore the deacription in terms of use helps -

the " method’ of.: detemln:l.ng l¢arning objectlvea,ln the form. of -*
elpful .to. the p~7il because more .
use’:a: neta-language - which thd . pupll underatands and appreclatea.w-l'?_'
Purthemore, ‘gshould” puplla "glve up atudy after any given grade, they .
Would ' ‘nonetheless  have ' ~learit “usable . language - with . potential .|
appllcntlona. :¥The ‘close .defihition- of the  behavioural - ekllla, of

the ways ‘in’ whlch individuala ‘lake language work for them #n contact ~ -
with -othera, - has orlglns 1a. aoclollngulatlc enalyela. Through- -

adea in tem of use 18 faclllteted by

object' ‘The : langs..age ‘taught ia Do longer only or-indeed primarily
“the lenguage of agseltion: ahd narratlve in -the written mode. The

gramnar of ‘the". language and wore.on the’ ability to perforu, to"."""

ledge about grannar.— .Doubts -have then. been expressed whether the
”perfomnce g language or.; 'language-llke behavlour',‘ a problen - ofv

'?deflnition. 'rhun teachers now have liats of vocabulary items and of . '
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knowledge.,about lnnguage. ’rhe new neta-lnngusbe they have in common :
1th pupile refera .£o use’ ‘and ' t0 context-as’ the criteris’ for ‘choice
g t_he language to- be learnt. Previously the- neta-language ‘referred. i
o the,/atructure of the foreign language and 1f thia was’ to be used

nature ind oriuns of work on Legg g Awnrenees

Avareness - work differa in two euenthl reopects fron thef'
Graded: Objectivee ,and Tests mvenent. rPirst it has -ita origins in ;
other’ kind /of tenching as wellas in ‘language tenching. ‘Second it -
mvolves change from. 'the- ‘aims. of language teuching as identified . -
by the H.H.I report and implicitly accepted . by the.Graded Objec~ S
‘tive and Teat .movement," “that’.'communication' - shoud be ‘central. It - -
1nvo1vee putting equal euphasis on.'communication® -and . on “an aware- -
‘ness:'of the nature of language and language learniug '» 88 a recent e
docunent expreaeed ‘it (GCB nnd CSB Boarda. n.d ) R S S

.t

, third difference: that the work which can. be
_.labelled Languaae Awnreneea \_york is far nore heterogeneous. . Agnin 1t‘ -

couon nterests.’: Detu.led deacriptiono .are nvailable elleuhere m;.":‘..‘:,
‘this.report..The’ purpoee here 1n>.to net sone : of theqmrpones and- T
which lie: SN R

w111: be ,lore proficient learnere Af they -are’ given the tools ‘and - .-
echniquee for® ‘learning.’-(cf. HcDonough's discussion of 'technical
knov-how'.). They usually conaider that :these techniquee ~ which may

be: ncquired “in’ the ‘course of lnnguage learning - ought to. be made
xplicit before the: proceu begine. Therefore - they teach about lan~ =
guages, . 1nc1ud1ng “the’ uother tongue. in a course’ which precedee ‘the & .-
besinning of :he foreign language courae. ;-, . R o

3. 1.2 A eecond upetus 18 the deeire to raine pupna mtereet fn
lengt_m'ge. for - its own -sake. Behind . this ' lies the belief that’
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atlo ah ul ,extend puplla' knouledge about thenaelvea and theu”
orld" around then and :that - language here plays a central role. Thus "

:puplla uill be nore‘aenaltlve to thelr oun and other people 8 ‘use ofﬁ

ther.vuork igoea a -atep further along the sane road by:

'provldlng puplla with:the tools for the study of language once their
,lntereat and wonder- has been _aroused, Such courses treat language as
'an.object*of acadenlc atudy.» ' T . B

4- rSoae°uork aprlnga fron the deelre to enable puplls uho are"
alaoat eertalnly future parents to appreciate the 1mportance of a-
rich- llnguletlc environment in the” developaent ‘of their children and .

to ahou them how.to’ provide guch an. envlronaent. Such couraea have o
been llnked'with'Chlld Care couraee.f o o :

3'1.5 ) Blaevhere. teachera of language fro- a nunber of hackgroundo
Bngllah ‘as™ a second Language. languagea of ethnic minorities,

forelgn languagee have jolned together -to . establish.. common . -
1ntereata -and - atteapt "to - make aenae,.,for 'the learner, of the

dlfferent atylea ‘of " 1anguage ‘teaching.  In partlcular, the teaching -
of ethnlc ainority languagea within the ‘normal curriculua i8 seen as
a uay of: raiging. the *status: of the'’languages . and hence lncreaalng‘
the aelf-eeteen offthe puplla uho apeak then.v ,

Porelgn ,language teachera uho' are coneerned

h .
than the - provlalon ‘of '8kill in" languagea have developed that part of
thelr teachlng uhlch aakea puplla avare of the nature of language..

! Teachera of; Bngllah aa the nother tongue have ln thelr,
dlaclpllne a ‘strand ‘of work . on _the. nature- of: language, ‘on ‘an’

,underatandlng of . "“Language’ in Uae "o’ Sone teachera’ who have wished to ..
-‘give  particular - eaphaala to. _this" have Joined with. teachers of .

forelgn languagee, .others have developed the notlon within their oun‘b
d e, aoaetlaea llnklng Ae’ ulth the . technlquea of drama
teachlng. S P P

The aeven areaa of 1ntereat and the brlef lndicatlone of hou v
groupa .of , teachera are uorklng together do ‘not ‘exhaust the field.
Purtheraore .there’. are - many:'cases: .where the. reasons for work in
Language Auareneaa ‘are : coablnatlona of the geven muentioned and
others. In- vleu of the- -variety,. ‘the’ folloving characterisation will
attempt, to" deal with the common: ground rather than the particular
1Jverelona uhlch have developed. '

-]3 2 Nature of Language Auareneaa work

ZThe coanon ground ahared by the " dlfferent groups 1is essentially a
bellef that language and languagea are a uorthuhlle object of atudy_
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1 themselvea.‘ .bellef that . pupils® " education wlll be all the"
.rich ‘they:. are’:aware’ of . language . Pupils. tend to . 'oee through' -
«languag 'and ‘be 1gnorant of .the role: it playa in thelr llvea, until
caalonally At causea then ‘a problem. They.are: -not . then  in &=
aition: tofunderatand ‘their problen because . they. are not “aensitive = -
o’ languag 'rhua 'in a. aense . language “and -languagea become an object. =

,atudy in'a way. whlch auperflclally looks, to the foreign language

. teacher ;in: partlcular. ‘1ike - a - return - to . the 'gramar-tranalatlon'
nethod’(whlch they have rejected. It ‘ia the  danger :that Language.
.Awareness work may: be rejected out of hand for this apparent iden-—:
tlty whlch ‘this paper .18 concerned to remove. .The similarity ia -~ -
nlaleadlng ‘both :with ‘respect to ‘the nature of the 'object' taught - -
nd ' to th ,laethodology. lit ia wore obvioua that the aims of Language .
:Auareneaa work differ’ fron the alma of gramr-tranalotlon teachlng ool
“of forelgn languagea. N ‘ , e ST

.2.1'. "'_The 'object' atudled la dlfferent becauae the conceptlon of
. what : languoge .and - languagea are ‘1a’ much wmore differentiasted and
developed.,‘ Hhereaa . the 'tradltlonal' - language . ‘teachera . were
soncerned only uith gramr - eapeclally with ayntax. and - norphology .
‘the" deflnitlon ‘of . what. ia ‘to be  atudied in: Language Awareness -
includea’ aoclologlcnl. paychologlcal and: anthropological aspecta of :
language -Xt- 1ncludea, . for . example, . the atudy - of -varietiea of ' a
language: ‘and. -gocial- attltudea to- them, ‘the atudy of child ‘language ‘..
nd *language - acqulaltlon. and the atudy of the relatlonahlp of human‘= '

ngua e’ to the ayatema of comunlcatlon ‘of other apeclea.

“.The: nethodology of gramar—trans]atlon' was concerned wlth o
?'teach:lng the generatlve ‘rulea of ayntax and ‘worphology which would =
enable ‘a’. pupll ‘to- produce correct and neanlngful aentencea, and at a
later atage’ ‘text,’ and to . analyse . and understand  the neanlng of sen-. .
tence and’ text An the- language. 1f the pupil- acqulred ‘an:'intereat in
the generatlve nature ‘of “language, ‘this waa a valuable but esaen-
tlally lncldental corollary. ‘The nethodologlea of ‘work ‘in Language
. Awareneas : atreaa both the learning of exilla and the acquisition of
: nal knowledge about therphenomenon under atudy. R

ki1l may . be behavloural..emphaals on’ the akllla of lnnguage"“:» o
leatnlng 1iaing ‘from ‘an increased’ underatandlng of the -nature of .
‘what .1ato 'be’;learnt’ and- ‘the proceaaea  involved. The akills empha- -
- sised’ uay ‘on” the other hand .be those of rational analyais: pupila = -
’uay be taughthow to analyae’ language = and not juat textual meaning

‘on' ;acientific prlnclplea. ‘although ' the emphasia in method 1ia
llkely to.be‘on. the dolng of analyala rather than on the prlnclplea
'themselves. C . o .

The acqulaitlon of knowledge about language and’ languages playa a :
"algnlflcant role: in Language. Awarenesa work, although the role may. : -
.be ‘large or small depending on the kind of work. For: example, pupils -
know that there are relationshipa between languagea, that there are :
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a nother tongue An’ parr.icular ways. ‘It ie assumed that knowledge of

greater aenutivity _towards 'language will arigse. In most cases,. it
is not: part of “the'ultimate aims that guch knowledge should necess-

of’ aenaitizing pupllu to -language :18 . best done - and possibly only
done ‘~.through.a .process. which includes some knowledge about lan-
guage. “Such; knowledge 18" more wide-ranglng than that concerned: on1y
< with; ayntax.and norphology. RN

Pointa of contact and divergence

'r’nisunderatanding.; By: analyaing the origins. and nature of .the two
foreign 1anguage teaching ‘and 1n.part1cu1ar to anticipate  the

ception of ‘langiage - teaching which has rlght:ly been rejected. .  This
final’ gection 'will -be ‘founded on' the assumption that Graded Objec~
tives ‘and’ Teata .and® Longuage Awareness . both: have ‘a role to play
within foreign language teaching. ‘It will. therefore examine how the

angles:’ the. proceaa of learning one or more foreign languages, and
the juatiflcation for language teaching in the secondary achool
i‘curriculun. . ﬁv,"_, .

‘,"l. 1 Learning foreign languages.

.-""10 1.2 The alna ‘ of " Graded Objectivea and Tests  are uaua11y
: fomulated with exclusive stress on the uge of the foreign language
fifor comuunicarinn. ; :

fon The moat worthwhile objectivea would seem to be the ability to

' use the 1anguage -for 'realistic purposes rather. than. for
' “the ability .to describe - the language or use it for
which .the "actual _user vould rarely need to employ.
et al, l980 lo) :

1t remaina unclear Hhat con:ribution knouledge abou: language and
‘languages : can. make to the ability to use a language. This 1issue is

-Monitor- Theory ‘offers-. an ‘attempt 'to -clarify the relationship.
“(Krashew 1981). In so far as. such knowledge 1s helpful however,
.Language Awareness’ work ‘which. enphasises lesaona to be learnt about
,,“approachea to 'language - 1earn1ng (cf£.'3.1.1) 18 also clearly suppor—
tive. 'In .practice - teachers in Sussex - and - at Archbishop Michael
"-,Ranaey ‘School _in' London have written courses. which- include both

- reflect an intuitive theory, by which many language teachers wor_k;

. roles relateto: -each other. It will view the relationship from two

differences.between apoken and written varletiea, that 1nfanta leam"“‘

this klnd is an: integral- par: “of ‘the learning process out of which a ‘

arily. be retained and reca11ab1e. It 1s’ however assumed that the aim -

In LA deacription':o far,z r.he enphaais has been on the rewmoval of
concepts, s I wanted ' to c1ar1fy their - historical - position within:

poaaibility ‘that . Language Awareness might be assimilated to a con- - ‘

.’addressed by McDonough elsewhere in this publication. Krashen's'

" Language : Awareness and Graded Objectives elements. Such courses '
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‘that: knowledge ‘obout the llnguege ic neconnory to proficient lan=
»uase leerning. T )

Although. as etcted above. the origino of the notion of
defining -language "behaviour for. the. purposes of graded teats are in
aociolinguictic nnelylin, ‘the . determination of behavioural objec~
tiven for languege exminationo antedeten the developments in Graded
‘Teste and 'is. part; ‘of - & general uge of ‘behavioural objectives. for
‘examinations. Md to thin the dominance of behaviouriem in sudio- -
linguel lenguege teeching end the temptation to identify behavioural -
;end behaviourist 18 ntrong. especielly for practising teachers with-
‘out™ ‘the . opportunity to tecaae out the differenca.l Furthermore, 8om2
‘uterialo ‘used - frequently with Graded Objectives and Testa, especi-
‘ally 4n"the 'first 'year and -with less able pupils, ioplicitly en=
'courege tuchere to carry. over from' audio-linguel methodology the
¢dri11ing of . stimulus and response. There 1a a danger of which the
\,proponentn ‘of Greded Objectives nnd Tests are doubtleac aware.

_E‘In fact G cded Objectives and Teats 1iternture deliberetely lcnvcs
ftlv; ‘issues ‘of methodology . to the teacher. 1In: ‘the introduction to
“oue course closely associated vith the novenent, Buckby discusaes
""rhe tecching\approach . OV ‘ :

_It ic‘ now generally recognined that there is ‘no sin,gle or .
.»ainple key to . the door of language - learning, that different
. people ..teach, "and learn, most effectively in different ways.
- .'Because . of ' this, ' theae ~materials suggest different . wayc of
presentins end e:ploxting new language....

- : (Buckby, 1980:5)

i ‘th r:ecpect to gremticel el:ructurcl. he pointo that they are ot
ithe bece on uhich the course. is conatructed. .

.....

"However eouo underetondina of key otmcturen is clearly
- esgentinl :if the: leernsn are to be able to communicate
-edequately “and ~ flexibly, ond not merely  to repeat phrases
"-learned ' by -hearti.....- The " real:. goal 18 communicative
conpetence, ‘snd grammatical- principles are only explained when
ioan explenation will help to reach this goal”.
o . : (Buckby, 1980 6)

?‘:.,Hhere Languese Awareness uork can’ contribute to - grematical
“'underatanding underlying communicative competenca, it can surely oe
é_fexcellent preparation for. pupiln. . Buckby also describes ome of the
;‘j}‘aiu ‘of  the. cource as “to encourage an awarenesa of the language

learning: procese " end - this too is a point - of . contact. People who
: teach Lanauage Awereness are Hary ‘of criticisms that their . interest
srdm gramr =‘albeit ‘only : one. 'of “the topica teught = is retrograde.
. Buckby cites HeMeo -Inspectorate which points out - that grammatical
concepts’ ere . neans to  an’ end and not an end in themselves.
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Tom thiski:'d ijé_tf“&'r‘npecﬂw‘ié'.*";I:angvt';a‘ge', '-A\'{a'renes'r work - might  be
-perceived :,uilpontrn'dictor‘y_ to -the spirit- of Graded Objectives and
Testa. It ig the’ purpose. of - this  paper to identify such -potential

“slippage” ‘as 'from behavioural to behaviourist, or from awareness of

rammar as cne agpect of - language to _teaching gr}n_uur as an end in .

1,47 In"addition” to the divergence in ‘language learning theory, -
“Language ~Awareness < work 'which specifically prepares pupils for"
‘foreign ' language ‘'leaining differs -'in its emphasis. on attitudes
towards' foreign :languages. Such _courses assume that pupils come ’ to

"ovn ; language ‘and . its importance. This is: particularly strong -in a
" country which’. has ‘" until- most recently ~perceived itself .as

. foreign:’languages ‘and - to make. pupils more :ready- for the learning
- process - -which " invclves -a ~questioning of . their -linguistic. and
. cultural  ethnocentrisn- which can- lead ‘to’ their feeling that their -

" Avareness gupports:in principle: teaching by Graded ‘Objectives which
“aims‘ to unkev'f pupils. proficient - in the foreign. language. :

':é:.l.'Sf_" Thgi .dil.vergenCe " in ‘' theories " of ‘,_latigua‘ge‘ learziing i8 an -
inportant diffezance and a source of mutual- contradiction. In other -
 WAyS, . :gome . Language . Awareness ' aims ~coincide ‘with : the:. implicit

of 'a | foreign ‘language by .whatever methods .is intended to give

. ’furchi':"x“. lgngu_a’ge:_f.l.ga'i'nil.ng, then both: concepts share common ground.
;(I"::,ixat:f.'?‘b'e‘v:rép.éﬁbér'éd,' ‘however, ‘that Language Avareness has’ more
“'aims than those which centre on proficient: acquisition of a foreign
l_anguage"_fqrv,’us'e"'for‘realiatic-‘purposea‘_' and the additional aims
are central to the nature of Language Awareness, - - : .

6.2 :,Fplré_ign”“ L&ngx_i&gé”i:eié)_uing in the secondery school curriculum.
§.2.1°° The. most recent reflections on the place of foreign iangusge
State consultative paper (D.E.S., n.d.), in which ircidentally there

~'f6ietgn'-,-languagea'."_‘-."rhgi paper :lists, under the section 'the goals
of ‘foreign language ‘:gaching',‘_'g nunber of aims drawn up on the .
basis fof_'go’od» practice tl_lroughou; Europe: . ’

‘(a) to ‘enable pupils to.understand speech at normal speed;

(b) to enable then to speak the language intelligibly;

(c) to enable them to read with ease and undecrstanding;

(d) to enable then to express themselves in writing;

‘(e) to give them a knowledge of the foreign country and an insight
"+ into ite civilisation and .culture. (D.B.Se, Dedot3)

foreign :language’ leerning with an’ethnocentric conception of their - ;

‘monolingual. * Such -courses: set  out . to “change attitudes towards. .- '

- pelf-esteen 18- under . attack. In this _regpect too thén, Language . IS

: purposes .of Graded.Objectives and Tests. Inso far as the learning . -

‘snsight . 'into the : language - learning process and thus .facilitate

teaching in the curriculum. are to be found in the Secretaries' of = °

1a’ a perhaps significant change from the tern ‘modern lsnguages' to .



hege “ains require. much detailed refinement and  the paper .stresaes
‘he .reed , to ‘differentiate according to ability, aptitude and dura=
{on"of 'study, .but also emphasises that schools “ghould concentrate

ore; on:the: skills ‘of  compunication’ particularly in the:spoken form, o
ydopting; an " approach’ more -relevant to the use to which the pupil o
‘might’ put: his" learning”. This ‘emphasis 1is completely in tune with T
“the’ purposes of . teaching through Graded Objectives and Tests (cf.

"'§.1:2,): It “shares with the implicit alms of ‘traditional' teaching.
ithe: notion-.of providing: the pupil- with -a tool which he can put to
soae - use, Traditionally ‘the 'use -was to enable pupils to read the
literature .written':ip “the - 1snguage . and ' thus gain knowledge of a

small part of  the culture which nonetheless had high. significence
and: status.’ The present-day use 1is ‘to enable pupils to communicate
with: native:: speakers, 'especially 1in “gpeaking. It remains ‘unclear

what relationship’ this ability has to a knowledge of .the country and
culture; : bat- the latter is: necessary for good - comaunication and is .
doubtless “worthwhile -'in: itself. A significant difference between
;" fraditional and “present=day.views of ‘ains is to be found in the
§ ?eéognitiqn:thatf?ni;ivé-’-abenker proficiency 18 beyond the reach of . .-
achool teaching.’ After saying with suspicious under-statement that
“mastering a foreign .language 1 an ambitious ‘and taxing objective”,
the consultative paper says later that “the proficiency enjoyed by
the native: speaker: is' not.” within . the. grasp. of achools™. (D.EsSe,
n.d.:. 2,5.) Until most recent times, the implicit norm against which

moreover - highly educated ‘and - linguistically  infallible. In the
understanding ‘and production of the ‘standard written language, this:
nora - was. reasonable. “although . impossibly ~~demanding. ~"In spoken .
language ;1t 18 quite’ unreasonsble, yet. it “was  implicitly _‘carried"
over:- by teachers .and ‘examiners, ‘even if- in practice they had to ~
.recognise: how unreasonable-it.was. Despite this change and the ghift:
‘in’ emphasis from written to: spoken language, the ‘aims  of : Graded -
‘Objectives ‘and:Tests maintaln the ‘spiritof. the . language teaching .
‘hiqhq:,hag.-'excluuvély"j'pt_:teaaed-"»1:3‘. purpoae’ in terms of ‘providing a
ool;__"B‘y'f"qubtin'g.'fron_{:thé,;re_cent consultotive paper I hope to have.
hown 'that ::this :interpretation mee2s” with official. favour. Im .
"comparison - with'i the 'aims' of " Language . Awareness, however, the :
nterpretation is ‘singularly narrow. . o . .

'

.2".:2'_ Another 'ﬂj r.‘ece‘nt, "ta."t::;teﬁét'i: ’ .Gf,flaiilsﬂ”ia‘ to ‘be found “in . the

"Re'p'or'tfﬁf . the ‘Working Party for PFrench of the GCE and CSE Boards'
oint. co(t_xn:cil,._forﬂl&i- National Criteria. T ‘ o
he idi’xia_,f,bf_,a‘.’,(cou.r:ae' in' Prench leading up to 8n exemination at 16+
hould be » . L oo :
‘to’ develop':the ability to use .French effectively . for purposes of

.practical communication, . . R
- to- form .a  sound ..base _ of the skills,: language and. attitudes
required for further study, work and leisure, - - . - :

to ~ offer  .insights . into ‘the culture and civilisetion of
French-speaking countries, . Co T " :
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_to develop an -avarenesa of the nature of language and language o
‘ilearning, ‘
-.to:provide’ enjoyment and lntellectual atimulation, ’

‘-. to -encourage: poaitive ‘attitudea to foreign language learnlng and
.| to. speakers’ of foreign languages and a aympathetlc approach to
other culturea and civilisations, .

'~ to’ promote‘‘learning skills of a more’ general application (e.g.
analyala, .nenorlalng, draulng of lnferencea).

;I'thln atateuent goea far beyond that of the. Secretarlea of State both . .

‘apeclflcally linguistic contribution to puplla education. In.par-
ticular ‘the, reference ‘to - the development of “an .awareneaa of the
nature’: of - language and - language ‘learning™ will not have gone un-
noticed. : Thus '’ llngulatlc underatanding - 18 seen as worthwhile .in o
'itaelf and as a uaeful’ tool - in- language learning. In the philosophy -
~.'of Language Awareness, linguiatic underatanding is aeen as an esaen—

;Awareneaa providea a tool for language learning but alao a tool for :
underatandlng and functlonlng ln a polyglot vorld. ' . 3

"‘;'l'he contrlbutlon whlch forelgn language teachlng nakea towarda the h
- pupila'. awareneas of language, slongaide contributions from other
! dlaclplinea. thus "puta ‘a different interpretation on the place of

2 1ipka* wlth other parta ‘of the curriculum, the latter ia concerned

“the . European . Community. In Language Awareneas, the caase 1ia made
_above all. from the. = view that language ia. a aignificant aspect of
@ocial ‘and -individual reality, the atudy of which is a valuahle con= - ;-
trlbutlon to puplla educatlon. ; ‘ .

: I T 1, «1rgued ln thla flnal ae-..tlon that conceptually l.anguage'l
,Awarenes.‘ :d: Graded Objectivea .and Teata are not mutually
.,contradlctory._ In reapect. of the procesaea of proficient language -
_‘-learnlng, ‘there "may "in fact be important pointa of contacte. In 7
.. reapect ‘of curriculum, the one ia an expanelon of the other rather‘.’gi
f‘than a replacenent or. threat to lt. - o .- .

-V"In earllern'aectlona I attempted to - remove the danger that Language

Avareneas night be perceived as a reveraal of current trenda both in

. terms, of the ‘object of atudy and with reapect to methods. Nonethe- .
'-~leaa, there nay atlll be a’ fear that “talking. about” the forelgn'.f-;_.

" 'in_reference to general .educational aims and with reapect to the . °

" tial element. of: the . individual's underatanding of self and of hia
: underatandlng of - algn:l.flcant sapects of aocial interaction. Language -

“ language .teaching in the secondary achool curriculum. The difference
..between thia view and that of Graded Objectives and Teata.is . partly "
*’in acope" and partly 4An prlorltlea. The former ia wider and points to

. on’.y vith language ‘teaching itaelf, - where language learning is- aeen :
more aa a.meana’ than. an end. In Language Awarenessa the prioritiea’ '
.- are® reveraed. In the D.E.S. conaultative paper the case for language - -
g teachlng 4n the curriculum reata largely on argumenta for usefulnesa : -
. and practical relevance; there are several referencea to trading and-
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% lenguage will be ‘detrimental to "using” or "talking in" the lan- A
_guage. The fesr might be expresced particularly with regard to the -, K
‘1imits on time available to produce proficient users. Such fears can- ’
be. anawered . in several wsys. Firet, the differentiation of objec—.
tives of use ought .to “sllow -time - for other worthwhile aias, " &
“ ', {ncluding :Language Awsreness but not exclusive to it. Second, the ..-BR
~*" recognition of. the impossibility of using the native apeaker as a -
‘norm’ ought . to ‘remove . some of -the unconacirus preasure on teachers.
Third,  the recognition thet Language Awareness is just as important
'in language ‘teaching as developing ability in comnunication ought to
lead ‘'to ‘legitimation of the methods ‘involved alongside the methoda
favoured for ‘teaching for communication. This in turn must lead to
_serious: consideration of how, in practice, the two can be used to
“complement ' each other;  and . there are in practice. several models .
‘already in use ready to serve as a basis for dcvelopaent. Above all
At e’ necessary that Language Awareness work and teaching through
Graded .Objectives and Tests' should . be ‘recognised - as complementary
‘aspects: of :language teaching. Both help teacher and pupil- to
recognise the .value of  foreign -language - learning as a process as.
"well as a product, as an activity which is valuable and interesting
in itself as well as providing access to other people and their way ..

of life. .
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